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Introduction

Interviews were carried out at the end of the third year in order to assess the impact of the project on teachers and their perceptions of the impact on children.  The interviews were carried out by a member of the team, but using the interview schedule which had been used at the end of the first year of the project (see Deliverable 3.2, chapter 2).

We were interested in the following issues, amongst others:

· To what extent had working with the KidStory project affected teachers’ perceptions of the role of technology in teaching and learning?

· Did the teachers perceive any effects on children’s learning and development that could be attributable to working with the KidStory team or the technology we were developing?

· To what extent had the experience of working with the project affected teachers’ perceptions of themselves as teachers?

Participants

Four members of staff at the school were interviewed: the headteacher and the three class teachers who had participated in the storytelling study reported in chapter 5.5 of this deliverable.

The head teacher (S) had only been with the school for one year (the final year of the project).  One of the teachers (E) had worked closely with the project throughout.  She was in charge of the Year 2 class with which we carried out design partnership activities in the first year.  She also taught the Year 2 class with which we worked in the second year of the project, and this class included the six target children who had been in reception class in the first year of the project and who were placed in the Year 2 class in order to stay working with the same teacher in the project.  In the final year of the project E taught a different Year 2 class and the target group moved into another teacher’s class (N) in Year 2.  This teacher had started to become involved in the project during the secodn year, but her children had not worked very closely with us.  The third teacher (H) had not been involved in the project at all until the third year.

Procedure

The head teacher was interviewed alone.  However, due to their time constraints it was not possible to carry out individual interviews with the teachers, so they were interviewed as a group — in this respect it was more like a focus group session than an interview, although the same schedule was used as far as possible.  The interview schedule is shown at Appendix A to this chapter.

Results

The major findings emerging from the interviews have been organised below into the following headings:

Impact on teachers

Integration into the curriculum

The head teacher commented about the fact that the technology was being integrated into other aspects of the curriculum and not just to support ‘ICT’ teaching.

S
…I think as an infant practitioner I was delighted that it was being done with children of this age.  And … in the fact that it wasn’t purely ICT the way it’s sometimes seen as a bolt-on.  It was underpinning other aspects of the curriculum, particularly creativity, allowing children who perhaps aren’t as literate as other children to have a handle on the storytelling part of the process and that to me I think was the most important thing.

And one of the teachers also commented:

H
I think it’s just the new technology … and they see … there isn’t just our computer sitting there in the corner of a classroom when you’re doing sort of maths activities on it or whatever there are more sorts of technology out there.

Takeup by teachers

She also was pleased with the way that the technology had been used by more teachers during the third year of the project:

S
Everybody is enthused about it.  Some staff in particular year groups have obviously had a great sort of involvement in it than others.  One of the things that I’ve been pleased to see over the period of the year is that the practice has spread… I would like to see it go further.

The teachers also commented upon the wider takeup of the technology in the third year of the project:

N
I think it’s nice that this began with one class and then spread out because there are a lot of people who wouldn’t want to be involved and I was able to observe and then express an interest and then I was brought on board so I think that’s fine, if one person is very keen getting started.

H
Yeah, I mean having seen [E’s] final results … that was great I mean the children were so excited and I’ve got some children in my class who’d actually been in the start of it with [DB] I think and so they knew what was happening and so when they then came into my class they’d already had a start …

Teachers confidence with technology

However, teachers’ confidence with the technology was seen as key:

S
…I think you have to recognise that the teachers confidence is the key to all of this and how you handle ICT.  As they become more confident and they know what’s involved in it that then they will take it into their practice in the classroom… The biggest confidence depleter is the fear of the equipment is going to let you down in the classroom situation see if you’ve got 25 children and all of a sudden things go down you’ve got a management issue on your hands as well as a technological issue in putting the thing right…It’s not been an issue for us because we’ve been very fortunate in having the project there to support us…but I think you know in schools where you are just a classroom teacher with no other additional support it’s an issue…

This was also echoed by one of the teachers:

N
… what I always fear is that it’s not going to work because when it doesn’t work then your lesson is spoiled or you’ll stop and you’ll try to sort it out and what you’re trying to teach goes out the window and you may or may not be able to come back to it or you fiddle for fifteen minutes and you’ve lost half your lesson and you’ve lost all the children’s interest – if it works I love it …

The head teacher did note, however, that the teachers at Albany seemed to have particular skills in ICT.

S
They are more confident than most teachers I would say and I say that as someone who’s come fairly new … quite why that is I don’t know but we do have people with great strengths in the school with ICT.  The fact that we’ve had your involvement can only be advantageous…

She mentioned that the school is now investing in an interactive whiteboard.

S
Staff are very positive.  We’re now looking at getting an interactive whiteboard.  Cost is an issue of course so you know we will build round it but [teachers] say yes, they want to do it, they will trial it and review how it’s used because it is expensive you know […]

The head teacher also commented upon the fact that they had included the use of the KidStory technology during the OFSTED inspection:

S
In the year that I’ve been here you’ve been here and you’ve been just part of school, life, you know, you’ve not sort of impeded us at all.  During OFSTED week you know … 

Int
Yes, that must have been nerve-wracking for you!

S
Yeah, but we decided that we wanted to work with you in that week.  It has not been a pushy thing.  We would have said “sorry, OFSTED’s coming in.  We can’t afford to take a risk”  … but no we decided that we wanted to have OFSTED see what was happening because we valued it so you take a risk and it worked.  You know.  From my perception it wasn’t a risk that would bring the OFSTED inspection crashing round abut our ears but if it didn’t work then at least they would see that we are interested in this and we value it and they commented favourably on it.  And it’s part of confidence saying that it’s important – and we do think it’s important being part of the project.

One of the teachers mentioned that their ICT trainer had recommended the school to the national Teacher Training Agency on the strength of what she had seen the teachers doing with technology:

E
As an infants school we tend not to have any clout, do we?  We’re just seen as childminders and babysitters and – as if we don’t do anything of any importance – it’s really nice because our NOF [New Opportunities Fund] trainer … is so impressed as a school with what we’ve done that she’s recommending us to the TTA as an outstanding school for ICT and the use of ICT in the classroom … as far as an infant school are concerned the accolade of that is immense because usually it’s junior year 6 that are only deemed as being able to do anything that is of interest and yet here we are going from nursery …

Impact on teaching practice

When asked whether the involvement with the project or the use of the technology had affected their teaching, the teachers didn’t feel it had really affected the way they taught:

H
I don’t think it’s affected it in any other way apart from when you’re teaching with KidPad … I don’t think it’s made me think any differently about the way I teach anything else.  

E
I don’t think it’s changed 

H
I think you apply the skills you’ve got already to the KidPad story rather than that giving you any more skills for teaching – I think it makes you more confident as an ICT user and to use ICT with the children but not in storytellingc 

Usability issues

The teachers commented on some difficulties they had experienced in using the links in KidPad and how it had affected storytelling sessions:

E
I always felt it was that at this age the children find it very difficult to be to create a story and tell it at the same time because they spend so long focussing on the drawing of it and making the links and the next step that … then you lose the flow … They’re not adept at being able to sort of do a quick sketch and move it on.  So I was finding that … you were having to do it in two stages that as a class I would actually ask individual children or children in pairs but without everybody else and I’d say “Oh we need so and so for our story can you go and put this one in, can you go and link it to that” and then it would be telling the story together.

N
I found picking up the skills of making the links quite difficult … so I couldn’t independently have children putting … in the links, because they didn’t have the skills either and I wasn’t sufficiently advanced to tell them …

H
…they find that quite difficult to put the links in …it’s a bit fiddly … but they’d really want to do that wouldn’t they … it’s exciting isn’t it to go from one picture to another

This led to comments on the differences between linking between story elements in desktop KidPad compared with the tangible technology:

E
… going back to the magic carpet when it was barcoded the link was there … and the link had moved to wherever you wanted it to be – on KidPad the story has to remain in the same progression … it would always have to be from that picture to there whereas with the barcodes you could then jump – go back and go forward and change actually the sequence of the story.

Int
What was it about the barcodes?  Was it because you had a physical bit of the story…?

E
I think it was because … you could make the story change and the children could do with it what they wanted to do with it so if a particular group wanted the story – if you’d got a picture of a boy and a picture of a girl and a picture a castle and a picture of something … you could have a story of a little boy and a little girl going to a castle … or you could have the castle being first and the little girl’s trapped in it and the little boy comes and rescues her – so you don’t have to have it in … that sequence … which is really what you’re wanting the children to do I mean you’re wanting to give them a basis but you’re actually wanting them to take it on in their own direction

N
… there are times when you want them to retell a story but there’s not a lot of fun in carrying on retelling the story it’s more fun if you’re using those pictures to do something different.

In general there seemed to be a feeling that story creation was more difficult and time-consuming than storytelling using the technology.  This was partly put down to children’s lack of drawing skills, but the teachers also felt that aspects of the technology were difficult to use (e.g., links, the lack of undo facility):

E
My computer would freeze very often … mid way through the drawings and the trouble is that they would want to put everything in you know they want the wiggle tool they want all the colours … and then of course it just freezes and you haven’t saved it and … they get really quite dejected … and they don’t want to do it again … I sometimes feel that they don’t they get very good at drawing pictures and making links but then they’re not getting the opportunity to … tell the story.  I actually found it better to take the generation of the story and … it was much easier to do a retelling … once it was all formed then for children to go in and actually work their way round the screen and almost tell the story as they were working their way around it…They find it hard to draw and if it was a bit like finding the right picture and stamp it in I actually think that would be much easier … a bit like the barcoding you know.

H
And then they might be able to add something to that picture that wouldn’t take so long…

E
And the trouble is once you zoom in the weighting changes doesn’t it and then when they were trying to colour things in you know if a path wasn’t closed properly and there was no undo…then trying and not being able to be really precise in rubbing out you know you’d start rubbing out something then … find out that because you’d got hold of a line somewhere you’re actually rubbing the whole thing out and you haven’t saved it

N
and you couldn’t undo 

E
it gets in the way … because … you’re not involved in telling the story then … 

Impact on pupils

Story creation and storytelling

One of the key features of the project, for the head teacher, was that the technology was being developed and used to support creativity and storytelling:

S
…it was underpinning other aspects of the curriculum, particularly creativity, allowing children who perhaps aren’t as literate as other children to have a handle on the storytelling part of the process and that to me I think was the most important thing.

Int
Right.  Why did you think it was going to pull in children who weren’t quite so literate?

S
Because it appeared to me to relate very much to the storytelling aspect rather than the storywriting aspect and for children of this age, we’re talking children of 6 or 7 years old, they can be very imaginative, they can be very creative but the business of actually having to use a pen to put your thoughts on paper can be quite difficult and that impedes the contribution and for some children … it can mean that they become disaffected and that they don’t feel their contribution is reflected in the output.  This seemed to me to give them the opportunity to demonstrate what they could do.

And later on she commented:

S
…it’s [ICT] not always been perceived as being a medium that stimulates creativity, whereas this does and that’s what I personally find most rewarding about it.

The teachers also felt that children had benefited in terms of story skills.  H had taken some of the children into her class who had been involved in the project with another teacher (DB):

H
I’ve got some children in my class who’d actually been in the start of it with [DB] I think and so they knew what was happening and so when they then came into my class they’d already had a start … I was really pleased, and sort of excited because I’d seen the final result and I knew that mine were starting off at the beginning so I was a bit concerned about them starting off at the beginning but then the children who’d started with [DB] remembered a lot… So that I felt really pleased then that they could actually carry on with it and because they were maturer as well they’d got more story skills … they still learned the basics but they then applied them with more storytelling skills...

However, they were hesitant about attributing too much development to involvement with the project or use of the technology.  As they pointed out, it would be hard to disentangle effects of changes in other aspects of the curriculum (e.g., literacy and numeracy hours) from their involvement with KidStory:

E
I think it just helps because there’s been a real thrust in all areas in literacy and numeracy and ICT for children to talk about what they’re doing … and that was happening at the same time so … my children are confident speakers that you know they’re quite happy to talk about how they’ve done something if its in numeracy, they’re quite happy to talk about a story, but that’s been sort of a general thrust with everything that you know we want them not to just do an … activity but to think about what it is they’re doing and the purpose behind what they’re doing.

H
I mean in literacy they’re doing a lot of … they’re structuring the story so I mean we’re doing that all the time so this really reinforced that but in a different way…. And that was good.

E
They think about – I mean I sometimes in literacy when you’re wanting them to recap they’re getting much better – you don’t know why – they’re getting much better at keep- at just moving the story along whereas – and it’s a maturity thing as well because they usually … tend to repeat bits of what somebody’s already said – what I’ve gradually – I don’t know the time I’ve said no keep the story moving what’s next and what’s next – it’s knowing what’s next not saying what somebody else just said but in a different way.

One of the teachers reflected that there had been no impact on SATs results that could be attributed to the project or using the technology:

N
I was just thinking about SATs results and things and actually there hasn’t been a significant improvement that we could you know put … back to the KidStory project … too many factors … we were quite sure … we’d identified right when they’d come to school that these were not a particularly bright bunch but our results were down this year … only marginally – because they’d been very high I think – I mean you can say that it’s either the fault of KidStory or it might be that KidStory had moved them on from what they were going to be but you would again it would be hard to quantify.

Int
Were the SATs down in general or in particular areas?

H
Not particularly in maths ... English the spelling was down.

N
But that would be nothing to do with KidStory I mean you’d be looking at creative writing and creative writing was quite good but it wasn’t as good as last year’s group.

However, the teachers felt that there had been some impact on pupils’ development more generally, although they couldn’t determine whether this was due to working with the project or some other factors.  For example, the ‘target group’ had been kept together with their teacher for two years, which meant moving into a class of older children last year:

E
My target six … came in to me as year 1 – not as the oldest year ones or the brightest year ones – they came into a year two class as year ones … but I do feel that … it did bring them on quite a lot … there seemed to be a huge gap at the beginning of last year between them and when they were year ones … I don’t know whether that’s because they’ve been with me for a year …

N
But I think that’s actually a common phenomenon that any year ones that work in a year two class come on more than they would a year one class … and its because you can’t help but treat them like year two but somehow that high expectation…

Collaboration

When asked to comment on the impact on teaching practice, the head teacher picked out the emphasis on collaboration and whole class participation:

S
I can only talk about the observations I’ve made since I’ve been here, and I’ve only been here since September.  What has pleased me and I don’t know if this is a development of the project but when I see process being used it is very open it involves participation of the whole class of children; for young children of this age it involves turn taking it involves respect for the finished product it involves an awareness of other people, other children making their best efforts and they’re able to record and to be part of it and this whole group dynamics to me is very important.

This was also an important aspect for the teachers:

E
I in particular liked the emphasis on the collaboration, the collaborative work … it was really very interesting to see how the children very quickly developed from being quite independent within a collaborative activity to then becoming quite truly collaborative as their experiences increased in working in that sort of situation.

There was some comment by the teachers on the differences between the desktop and tangible technologies (e.g., magic carpet) in the ways in which collaboration was supported but their views differed.  E seemed to see the Magic carpet as providing greater opportunity for collaboration whereas the other teachers (less experienced with it) seemed to see it as problematic:

N
I felt that my children working on the carpet … were only just beginning to get the idea of sparking off each other and listen to each other and developing other people’s ideas.  We tended to have slightly dominant children…

Int
Right.  What do think made the difference because I mean they were working in a still working in a group context….

H
I think it’s the … ‘waiting for my go’.  You’ve got sort of two on the mat haven’t you … I mean they don’t mind taking turns but it was just you know they sort of got a bit frustrated….

E
… because they do like their turns don’t they and … because they were able to all sit round the magic carpet and you could have six people on the magic carpet and their turn would come really quickly if there were six people on the carpet – then there’s only two people and–

E
–you’ve got 24 in the class a hell of a lot of waiting until it’s your turn

H
–but you’re trying to keep the story going and get them involved with that and you can’t keep swapping them very quickly otherwise the child that’s on the mat doesn’t get enough time to complete their little bit 

The issue of managing whole class and group work came up again when the teachers were discussing the optimal size for collaborative activities:

E
It’s just the mechanics of generating stories because … I find we could never complete a story in the time allocated so it would always go on and then you’ve always got this problem of two people at the computer and the rest of them getting bored because it’s not their turn … and I found it much easier with a smaller group

Int
Right. How big were your groups when you say ‘small’ group?

E
Five or six

N
as opposed to 24

H
They would actually learn more in that situation than having the whole class sitting there … I just feel that they would concentrate more and be a part of it.  It’s like I said … before that some of them were a bit frustrated because they couldn’t have a go so then they’d tend to switch off.

N
[…] you see if you’ve got eight hands up for questions obviously everyone of them gets picked so there’s a whole section of the class that stops putting their hand up and however skilled you are at including everybody it’s hard to include everybody and some children just stop taking part participating but in a group of 5 or 6 everybody gets a turn frequently so they’re all involved and that keeps everybody you know engaged.

E
I mean you’d always get your dominant [ones] but you always will.  You’ll always get [some of them] sort of sit back and let the others do … some of them haven’t got the confidence but you feel in a small group that they are a part of the process.

Other impact on pupils

Another aspect of working with the project that had value to the teachers was the relationship between the school and the research team.  The head teacher felt that this helped to raise awareness in children of institutions apart from schools:

S
The fact that they’ve been along a group of them to visit the university – this is a tremendous advantage for our children – it’s not a particularly middle-class area – it’s not an area of great deprivation, but it’s awakened – they’re all just aware of the fact that they’re part of something bigger that there are other institutions – that it’s there for them and that’s taking an interest in them, and that’s good.

The teachers also mentioned the value of involving the children in the KidStory posters for I3 meetings and the fact that they had kept journals for the first couple of years:

E
… the poster was so effective in terms of my children seeing themselves on the posters on the wall [….] that they realised wasn’t just our school – it wasn’t a poster for the school- this was this had been to different countries and people had seen them and seen videos of them and listened to them and read their diaries and read their journals read all about their ideas 

H
yeah because they could see themselves as part of the development … so they had a lot to say about it didn’t they – they could see their ideas being put into practice 

Reflections on the design partnership

One of the key issues picked out by the teacher with whom we had worked throughout the project (E) was a certain disappointment that our design process had changed during the third year of the project.  She had been very enthusiastic about the way we had worked very closely with her and the children in the first two years.  When we changed our strategy for design (see sections 1 and 2) she felt somewhat deflated:

E
I have to say I really enjoyed both the first two years and this year, because our involvement’s been a lot less in terms of the technology I personally feel a bit deflated on that because we were actually steaming at the end of last year when we did that assembly and we were using the magic carpet and … but it’s not happened this year and I feel that the children have just sort of kept with KidPad and we’ve not gone any further with it.

This was also picked up by another teacher:

N
I was surprised.  I missed out a little bit – well a lot on those early stages because my children came straight in on the KidPad.  And so they hadn’t had the collaborative … design activities that had brought the children together in the groups which I felt that yours (E) learnt a lot from 

E
It was really quite important … particularly that first year because that’s where so many ideas came …

N
… and they realised their own power in creating the ideas

This came up again much later in the interview:

E
I actually feel disappointed this year – and only because  I had two years where I … didn’t know where each year was taking us and it was just so fantastic at the end of last year and I was just thinking where are we going to now? And … I just kept thinking the children this year are in such you know an overwhelming surprise in terms of what we’re going to be doing and it didn’t happen and … I feel really quite disappointed with that.

Int
What would you like to have happened?

E
I would have liked to have seen the technology continued with the children involved in that development of it … but I also appreciate that it was getting so complex that it almost needed a static unit - we actually almost needed to provide you with an environment in the classroom … where you could set up and leave and not have to keep packing it away and bringing it back and packing it away and bringing it back … It then moved – your technology moved to the lab which is a shame because you sort of fought against that for two years making sure that it was part of the curriculum and worked within a school … it was removed from the school and my children didn’t see any of the new technology apart from my target six who went up to the university to work with them …but then my other group, you know that have experienced KidPad – who’d not experienced KidPad before found it really exciting 

However, despite this, the teachers all felt that the experience had been worthwhile and that they would like the project to continue:

H
I think it would be nice to see it continue within the school really because […] if you were going to come back in and do some more KidPad I’d say each child have a practice with the drawing pictures you know [..] and then you’d say the following term you start with the storytelling with them … also in the first term do more storytelling with the children – oral storytelling … and then perhaps some of the tools and then bringing it all together…

E
and it doesn’t come easy it doesn’t come easy to a lot of children it doesn’t come easy to a lot of adults as well and I do feel its impor- because we do put a pencil in the hand at a very early age and you know we expect them to produce a story before they’ve gone through the mechanics of actually understanding and being able to relate a story themselves [..]

Appendix A 

Kidstory Project - Teacher interviews July 19, 2001

1. Perceptions and understanding of the KidStory Project

a) How long have you been involved with the KidStory project and in what capacity?

b) How was the project introduced to you?

c) What were your initial feelings about the project?

d) What is your current view of the project?  Has your view changed over time?  Why?

e) Do views differ within the school about the KidStory project?

f) Do parents/governors know about it?  How do they view it?

g) Do you now feel you understand the project and what it was meant to achieve?

2. Effects of the Project

Impact on staff

a) To what extent has your practice been affected by being involved with the project?

b) Has it changed your day to day experience of teaching story creation and storytelling?

c) How effective is the KidStory technology in supporting different modes of teaching stories (individuals, pairs, small groups, whole class)?

d) Has it changed your day to day experience of using ICT in teaching in general?

e) Has being involved with the KidStory project contributed to your professional development?  What elements in particular have developed your understanding or expertise?

Impact on pupils

a) What evidence do you have that the KidStory project has had a positive effect upon the children’s learning generally?

b) What evidence do you have that children’s story writing and ICT skills have been positively influenced by being involved with the project ?

c) Has the project had a positive impact on any other aspect of pupil development ?

d) What differences have you observed within the school in general since the introduction of the project at Albany?

e) Are there any concerns which have emerged ?

3. Implementation

a) What were the main implementation issues facing you or the school concerning involvement with the KidStory project?

b) What practical steps were taken to overcome them?

c) How effective has the communication about the KidStory project been within your school?

d) To what extent have teachers worked together in using the KidStory technology in Albany?

e) How effective was the level of external support for the KidStory technology?

f) How could support have been improved?

4. Reflections and recommendations

a) What do you think have been the main outcomes from the school’s involvement with the KidStory project over time?

b) What aspects of have been most successful and why?

c) What positive features of the project are you now able to identify that were not immediately apparent at the start?

d) What has been the least successful element of the project and why?  

e) How could this have been improved?  

f) What recommendations would you have for the University when planning introduction of KidStory technology to new schools?

g) What needs do schools/teachers have in connection with ICT to support story creation and storytelling that are currently not being met?

h) What advice would you give to other teachers and schools thinking about using this technology in their teaching?

